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Qur Goals
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To understand...

% that a single, well integrated, effective
educational systern connects general, remedial
and special education.

¥ that a Response to Instruction (Rtl) framework
and 3 TiER Reading Model are both based on
this integrated sysfem.

E the roles of General Education and Special
Education working together in the classroom.

The Reading Challenge
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% Of those with “specific learning disabilities,” 80
percent are there simply because they haven't
{earned how to read. Thus, many children receiving
speciat education--up to 40 percent—are there
because they weren’t taught to read. The reading
difficulties may not be their only arez of difficulty,
but it is the area that resulted in special education i
placement. Sadly, few children placed in special 1
education close the achievement gap to a point
where they can read and learn like their peers. (p.3,

U.5. Department of Education Office of Spacial Education and .
Rehabilitation Services, 2002) .




The Reading Challenge

£ “Consistently, the single biggest factor
affecting academic progress of populations
of children is the effectiveness of the
individual classroom teacher—period. The
sequence of teachers that a child has will
add more to their own personal academic
?acr;ievement than prabably any other single
ctor.”

‘Willlam L. Sanders, Ph.D. as cited on p. 52, U.5, Department of
Education offica of Speciat Education and Rehabilitative
services, 2002 :

Terms to Assist Us Today
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5 NGLB
% IDEA
% [EP
E Modifications/ Accommodatlons
2 LRE :
st FAPE
‘® Rtl

How Dd These Two Connect?
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& No Child Left Behind (NCLB, 2001) and
Reading First {RF)

& The reauthorizaiion of the Individuals
with Disabilities Education
Improvement Act (IDEA, 2004)




| Statistics that Serve as the Impetus for RF
and NCLB
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Research tells us that

» Eighty-eight percent of children who were deficient in
word recognition skills in the first grade were poor
readers in fourth grade. {Juel, 1988)

* Forty-four percent of students in fourth grade are

_ deficient in fluency. (Pinnell, Pikulski, Wixson, Campbell,
Gough, & Beatty, 1995) h :
- Thirty-cight percent of students in fourth grade have
betow basic reading skills. (Donohue, Voelkl, Camphell,
& Mazzeo, 1999).

Source: CARS (2005) ,

Research tells us that:

& Students who are poor readers at the end of
first grade almost never acquire average level
reading skills by the end of elementary school
(Francis, Stuebing, Shaywitz, ShaywitZ & Fletcher, 1996;
Juelé)1 988; Shaywilz et al., 1899; Torgesen & Burgess,
1998). -

¥ To diminish early reading failure, instruction
must be intensive, explicit, and supportive.

Sourra: CARS (2005)

Meeting the Challenge Requires:
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E a single, well-integrated system that
connects general, remedial, and speciai
. education. { Batsche, Elliott, Graden, Kovaleski,
Prasse, Reschly, Shrag & Tilly, 2005}
® a focus on students’ progress.

B a model of prevention and not a “wait-to-fail”

~ model. _

® an educational system that considers all -
students as general education students first.

aBatsche. Eiliott, Graden, Kovaleski, Prasse,
eschly, Shrag & Tilly, 2005) '

Source: CARS {2005)




NCLB (":) IDEA
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Both p the opp ity and the ity o integrate
edutational problem solving across alt grades and programs.
NCLB IDEA
5 Pr I I [3 on Madel: ch

Modal: Incentive for mg":m'";,ﬁ?,mbmdﬁ approa,
whole-school approach Inlervt%nit‘l’ogt si?yws'tm dteo ngdu%e the

i need to ide ui and reserve
and scientificafly-ased tesources for students with the most
early intervention service. significant instructional needs

=

Provides the opportunity for a
student’s resporse to ntifically-
based lnslmcﬂon to heunme art of
the criteria for l:e Leaming
Dlsai:ﬂlty {S1D) identification

Wed], 2005

Source: CARS {2005) w

Rtl Framework _
and a 3-TIER Reading Model
PbCcooC00000C0GROC000C000C000 -

.= are prevention models, not programs
_E.are educational resource defivery frameworks
designed to meet the needs of all struggling
readers
E inciude tiers of mstructlon that represent
increasingly intensive services to meet
students’ needs before they fall behind

Fletcher, Fooman, & Boudousquie, 2002

Response to Intervention

¥ Provide a research-based TIER 1 ( core)
curricuium that has the highest probability of
suecess with most students.

= Provide additional time, intensity and targeted
intervention for students requiring TIER 2
strategic instruction.

& Provide additional time, intensity and
comprehensive intervention for students in need

of TIER 3 intensive instruction.
NASDE 2067




Can our school do this?

¥ “The three tier modet is not a program for
implernentation but rather a framework for
thinking about Rt The 3-tier framework is
descriptive-not prescriptive.”

® “The 3-tier framework can be adjusted for any
research-based program and any grouping
practice.” ’

Vaughn & Wasnek, 2007

How Do We Make Sure All of This
Happens?
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® We ensure collaboration between the
Generat Education and Special Education
Teachers. :

& We provide time and resources for the
collaborative. planning of insfruction.

E We may establish a “co-teaching”
relationship.

Whatis Co-Teaching?
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Co-teaching occurs when general and special
education teachers work collaboratively to-
teach students who represent a range of
abilities, including students with disabilities,
in the general education classroom. Effective
co-teachers work together as partners. Both
“teachers take part in planning, teaching, and

evaluating students’ performance.
Bauwens, Hourcade, & Friend, 1989




What Does it Take?
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= a variety of instructional materials

k high quality delivery of instruction with high
expectations of ALL children

® various grouping formats based on needs of
students and instructional purpose
{Maheady, 1997)

What is Collaboration?
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& Collaboration is the key to co-teaching. itis
an interactive process that enables teachers
with diverse expertise to provide quality
services to students with a range of
academic and sccial needs, including
students with disabilities, in the general
education classroom (ldol, Nevin, & Paolucci-
Whitcomb, 2000; West & ldol, 1990).

What is involved in Pianning
Instruction?
COo000QOG0QGOOC0000CO0000000
E having high expectations of ail chiidren

® capitalizing on each others’ strengths, skills,
and expertise

= problem solving and asking questions

& finding time to plan together

® Co-Teaching is most effective when teachers
have a designated time to plan

tclaughlin, 1985; Scruggs & Mastropiert, 1995;

Sindelar, 1995; Walther-Thomas, 1987




What is My Role Specifically?
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& We will be looking at various grouping
formats and talking about the rofe of the
teacher.

& Many teachers use a combination of models
that vary depending on students’ needs and

instructionat goals (Bauwens, Hourcade, &
Friend, 1989).

What are Some Possible Grouping
Formats?

jefejelslolololeToleToYo o JeTeToTo s o oTo o s o o uls)

x Whole group

E Partners

& Same-ability smali group

% Mixed-ability small group {e.g., centers)
E One on one

& [ndependent

Possible Co-Teaching Models
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& Model A = One Group

£ Model B = Two Heterogeneous Groups
& Model C = Two Homogeneous Groups
¥ Model D = Multipie Groups

& Model E = Whole Class




Model A
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& One lead teacher

& One teacher “leaching on purpose”

& Student grouping: Whole class

% Teacher rofes: One teacher takes the lead in

instruction ’
& One teacher provides “on purpose” instruction

Mnn

Model B
QCO00CO0O00000C0R000CO0G000
& Two teachers teach same content
& Student grouping: Two large groups
& Teacher roles: Each teacher instructs one group

Model C

OOOOOOGOOOOOOOOOOODOQOOOOOO
E Teachers teach different content

® Student grouping: Two same-ability large groups
& Teacher roles: Each teacher instructs one group




Model D
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& Teachers monitorfteach

& Student grouping: Groups may be
homogeneous or heterogeneous

& Teacher roles: Each teacher monitors andfor
teaches

Model E

0000C0CO0000000000CO0CGOQ000
& Two teachers teach together

% Sludent grouping: Whole class

® Teacher roles: Teachers work together to teach
a whole class lesson

Things to Keep in Mind
jelajelelelelolelolelolololololeloTalsToleluluToTeT0] 0]
& Utilize different grouping formats within a co-

teaching context to address the wide range
of reading abilities.

& When using different grouping formats keep
these questions in mind:

— What are the advantages of grouping the students in
this manner?

‘— What is the instructional focus?
-~ What activities will be completed?

~ What are the different strengths/skills of each
teachor?




Whole Group

Advantages | Instructional Focus Group
Formation
1. Engages the 1. Introduction of new 1. Students
tTa?ez gnd concepts placed in
studentsin |2 Modeling dlasses
sharedleaming |3 Reag Aouds based
2 Aliows for , sedion
inclusion GfALL 4. Shared Re.a.dmg district palicy
students 5. Shared Wriling
6. Speaking/performances
7. Ciass discussions
Seurce: VGC (2006)
k-
Partners
Advantages insiructional Group
Focus Formation
1. Meets individual 1. Pariner reading 1. Basedon
needs 2. Peertutoring assessment
2. Molivates students (3. Activities to data
3. Addresses social practices skilt and
neads to leam concepts
4. Provides practica
opportunities with
continued
feedback/support
Source: VGC [2006)
’ =
Same-Ability Small Group
Advantages Instructionai Group
Focus Formation
1. Meets individaal 1. Instrection targets 1. Assignedto
© needs specific student groups of 3
2. Aflows for furiher neads to 8 with
scaffolding if 2. Atlows forre. s;udems of
needed teaching simitar
3. Provides practice  {3. Extended modefing ""‘:"‘;ﬁg“
opporunities with and’or scaffolding ang sk
wnmediate 4. Extension of Based on
feadback concepliskills for student data
4. Allows teacher to challenging students
vary group -
membership

Seurce: VG (2006)
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Mixed-Ability Small Group ( i.e., centers,
work stations, cooperative groups)

Advantages Instructional Group
Focus Formation
1. Allows for choice 1. Activities that 1. Basedon
2. Mativates students allow students 1o student ability
3. Addresses social pv;actica and and/or interest
needs extend wrlal they j2. Canbe
4. Encourages problem are lgaming cooperative in
solving and teamwork :a‘::‘g el
5. Provides . )
opportunities with
continued

feedback/support .
. X Source: VGC (2006)

Et

Planning Tools

- & Co-Teaching lesson plan template
& Elementary example
& Secondary example

Conclusions
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K Strong connection between NCLB/RF and
IDEA through both supporting the
implementation of early intervention
frameworks {e.g., Rtl and 3-Tier Model)

& Strong connection between Rtl/3-Tier
frameworks and implementing an
inclusion/co-teaching framework through a
focus on meeting all students’ needs

® To meet all students’ needs, utilize various
grouping models and formats

11
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Alone we can do so little;
together we can do
S0 much.

Source: CARS (2005)
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- Charles Darwin

GOOD LULKI!

Source: CARS (2005)

a“

14



sy ipou: aaynb e SNPSIP OO (i SR,

. - wmmu&mw“:w% i

 ugpy
&x%ﬁa@ﬁgﬁ%%gm
: TP S S

oM POfOL? |
3 U0 OSSR FUEIA S |

. .,.m@&nmmwﬁgﬂmﬂﬂm%gmﬁ@__
b Sy ousiadoo iy eopusdopus fiom
G| sihapigo sdnosd s SIS Sedieue pros

T T
| o astadsas v Sunppnisoy | syeumol orsnogp | s
f T ey | eneags |

 SuOLRIBOI o SoHEDEEA

s

 NOILOWISNI OITENd 40 INININVANQ VIOMYA HINON 340 Peanqiiastg pue pejutiq




RUETIPOIPOU AL ABED EIGRID 10IIAC IO iR Suapms,

bR %Em?m.m? 1 .
Apgapaacpuy T : E&ﬁzg i) sohiond Sypqu-sons | issodand
Hueggaaay s 20t 1Sieei Y __u:%?ﬁ% s Sapnodp prar uany oo By [ o Sulipesr, o
ey o0 Fagus s | s v %,.%a.._ L OpInR R I YO SHTIINL g (OB oF S igzmgmv Huigatiss
PO BATO] uigy- ALY Pray- w&%&_ IR %&g HEA LB 0 UGN woar vy apy W B0 syl ot
“g Suriptions jdion squspms pue noisnasp
. : “RESPHORIOA AN O] i 7403 o
§) _é.aﬁ PRZLCS T piardny, dear sy sebneusd
A DAY SMARL Y aE iy igpesy prapranie oy,
o Mqrdtion SIS SOl oIRTDAR  spe g, o
sppny 2 ey gy | | aopour gy spfa sared dy vprac g o amdigs sttt
&%ﬁ aanf o appe n g iy .a_n&_is Ay Buenonep Ao sindiag e
sk mu.umm%,_. sidoy tupeag- | ebrsenad! o3y gy sihoy Beypieal genpiatpuy apapdivas kgt
Sy Ea& 1AL IO o gy puie Ao soiadi o sapnd uessimg EnEH A sdneatd | g
‘a0 _ﬁqx 0N T3 SHN puR e SO PPy T .rgmiﬂu prak scdnadd srdiadionnag) G poiN Saeairy .
k' SIS LR JOUOM SINDED] gi0q |
.m,:?.& juol wipnpid oy At sdo) Huppuos of Jp Siueping sesgmadine |
T EOTIE R T o B SIURpaER ,_é apprupjgead A yegy
o , Huppear spempeag-1 S sEos Ravpigroos e %Q%‘:Qﬁy&gﬁm S 8&«%2 :
SRR waa - 1 op Moy osindon prapiaipe a1 e MEHE0] SUAPITS DR Rappen)
m__w apipdennn o) sipdwy uogodpnied o T AL %uﬁtﬁﬁ,ﬁ: A PO SN T | e O Hopea
ot ol .xwa iém IR ROV LG “RRanEy mzw_ﬁﬁ& _....,ma& by % ég anw #* %ﬁ o ppow swepy | OBl
AR A FT] ﬁama .
. ! JAtn
Krewy ﬁsmﬂa: | 2@ DIGFON GmEM, &Ez& NI IS Anana Byt
asispdisaied o) o] ey Ak oy & pnd 1A R S 100 Hi P saninad s
| enosed e v STt - Apsepuit padipnf sea | wcdwnin it
Surpnsindsar ourgn | upnrdageed | MR L g/ L 000 Sai i .ﬁmw&gﬁw 8L Anpge
spfithomarueilnceg Joy | oA | oo it Adg i g desapsta ity pasgBiepiy p ey ag sou | pesa omy | verssnsep | ¢ 1
pERSLO} o Pt | puesopuop- | walpe &:8 g? ﬁmw Stugn posiun stoERakp Py ﬁﬁmvgm giogd  gyppon Aavdmrt b
_ aonmnlE S jape BN o
o sopEnjEag S Buppiesyory gpﬁﬁ ﬁﬁr

Sse i surde




B N T e |
| Buppesioy | wossny | omg

(N0 U T W L L0




	PowerPoint 
	Lesson Plan Example

