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Academically at-risk children who attended 
after school programs more frequently, as 
compared with children who attended less 
often, developed better work habits in their 
school programs, attended school  more 
often, and endorsed less aggressive 
strategies to resolve conflicts with peers.

Pierce and Vandell (1999)
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Research on the Effectiveness
of After School Programs

• Reading and math scores improved for 
many children because after school 
programs allowed them to focus attention 
on areas in which they were having 
difficulties.

• Children develop better social skills and 
learn to handle conflicts in more socially 
acceptable ways.

• Children in these programs tended to have 
higher aspirations for their future, including 
high school and attend college.

Department of Education (2000)

After school program participation was 
associated with higher grades and test scores, 
especially for low income students.

Miller (2001)
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Afterschool in North Dakota

• 24% of North Dakota school-age children are 
unsupervised after school

• Only 14% of North Dakota’s K-12 youth are able to 
participate in afterschool programs

• Nearly 32% of the K-12 youth in self-care would be likely 
to participate in an afterschool program if one were 
available in the community

• 37% of all children not in after school would be likely to 
participate IF an afterschool program were available

• Parents of non-participants believe that their children 
would benefit most from afterschool programs in the 
following ways:  by having fun, academic enrichment, by 
having help completing homework, improved social skills, 
and improved physical activity

North Dakota Data from the  
America After 3 PM Household Survey on Afterschool

Essential Components of Targeted Title I 
Extended Day Program Implementation

•Parental involvement in program design and activities



Parent Survey

Essential Components of Targeted Title I 
Extended Day Program Implementation

•Clear goals

•Parental involvement in program design and activities



Literacy Goal

• Participants read and 
write more

• Participants enjoy 
reading, talking about 
what they’ve read, and 
telling stories

• Participants increase 
their use of computers to 
communicate and learn 
new information

• Parents of participants 
understand what their 
children are learning in 
school

• Participants show improved 
academic performance in 
subjects that require reading 
comprehension and writing

• Participants increase 
language arts skills 
including speaking, 
listening, reading 
comprehension, and writing

• Participants use strategies 
such as rereading, 
questioning, and predicting 
to understand

• Participants use reading,w
writing, listening, and 
speaking in all aspects of 
daily life

SHORT-TERM LONG-TERM

EXAMPLES OF DESIRED OUTCOMES

Literacy Goal

• Staff with basic knowledge, skills, and strategies that 
support and promote literacy

• Opportunities for skill development through diverse 
language arts activities and projects (e.g., poetry corner, 
pen pals, reading/writing centers, peer tutoring)

• Books, materials, computer hardware and software

• Information and/or workshops for parents on what 
children are  learning in school

• Family literacy support available to parents with their 
children (e.g., family reading nights, family book bags)

EXAMPLES OF PROGRAM ELEMENTS



Literacy Goal

• Standardized tests

• Reading logs (e.g., number of books read, time spent 
reading)

• Number and type of books checked out of the library

• Pre and post tests from extended day reading curriculum

• Teacher observation

• Grades

• Homework completion rate

• School attendance

• Number and type of family literacy activities

POSSIBLE DATA SOURCES AND
PERFORMANCE MEASURES

Math Goal

• Participants play and 
enjoy math-based games 
and puzzles (e.g. 
checkers, chess, Uno, 
dominoes)

• Participants use and 
express mathematical 
thinking

• Participants increase 
their enjoyment and pride 
in applying math skills at 
school and at home (e.g. 
using money, telling time)

• Participants show improved 
academic performance in 
subjects that require math 
skills and thinking

• Participants increase math 
skills for complex problem-
solving

• Participants increase their 
skill and confidence in the 
use of calculators and 
computers

• Participants increase ability 
to collect, analyze, and 
present data using 
technology (e.g. graphs, 
surveys)

SHORT-TERM LONG-TERM

EXAMPLES OF DESIRED OUTCOMES



Math Goal

• Staff with basic knowledge, skills, and strategies that 
support and promote mathematical thinking and problem 
solving

• Opportunities to practice math skills through diverse math 
activities and projects (e.g., math games, math problem 
of the day)

• Books, materials, computer hardware and software, and 
other tools/resources that teach and stimulate 
mathematical thinking

• Varied opportunities to use math skills in practical 
settings

• Workshops available for parents to help with math 
homework

EXAMPLES OF PROGRAM ELEMENTS

Math Goal

• Standardized tests

• Completed projects, portfolios, etc. that demonstrate 
practical applications of mathematical thinking and 
problem solving

• Rating of enjoyment and comfort with math concepts

• Pre and post tests from extended day math curriculum

• Teacher observation

• Grades

• Homework completion rate

• School attendance

POSSIBLE DATA SOURCES AND
PERFORMANCE MEASURES



Extended Day Resources

Florida Center for Reading Research
www.fcrr.org/FCRRReports/index.aspx

Southwest Educational Development Laboratory
www.sedl.org/afterschool/guide/literacy/
www.sedl.org/afterschool/guide/math/
www.sedl.org/afterschool/toolkits/index.html

Essential Components of Targeted Title I 
Extended Day Program Implementation

•Location of services and transportation 
•Intensity of services 
•Notification of eligibility for targeted students

•Parental involvement in program design and activities
•Clear goals



Parent Notification

Registration

Essential Components of Targeted Title I 
Extended Day Program Implementation

•Mode of instruction

•Parental involvement in program design and activities
•Clear goals
•Location of services and transportation
•Intensity of services
•Notification of eligibility for targeted students



Supplemental Services

Sylvan Learning - Ace It!

Essential Components of Targeted Title I 
Extended Day Program Implementation

•Qualified instructors
•Alignment and continuity between regular day and 
extended day

•Parental involvement in program design and activities
•Clear goals
•Location of services and transportation
•Intensity of services
•Notification of eligibility for targeted students
•Mode of instruction



Communication- Reading & Math

Communication - Reading & Math



Communication - Homework

Essential Components of Targeted Title I 
Extended Day Program Implementation

•Health and welfare of the child

•Parental involvement in program design and activities
•Clear goals
•Location of services and transportation
•Intensity of services
•Notification of eligibility for targeted students
•Mode of instruction
•Qualified instructors
•Alignment and continuity between regular day and 
extended day



Sample Schedule

Essential Components of Targeted Title I 
Extended Day Program Implementation

•Assessment

•Parental involvement in program design and activities
•Clear goals
•Location of services and transportation
•Intensity of services
•Notification of eligibility for targeted students
•Mode of instruction
•Qualified instructors
•Alignment and continuity between regular day and 
extended day
•Health and welfare of the child



Assessments

BalancedReading.com
www.balancedreading.com/assessment/freeassessments.html

Curriculum-Based Measurement Warehouse
www.interventioncentral.org/htmdocs/interventions/cbmwarehous
e.php
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